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About the contributors 
 
Jo Graham 

 
Jo Graham is an experienced independent consultant with a particular expertise in 
families and children under 7 in museums. Jo began her museum career at the Science 
Museum, where she was Head of Interactives and a core member of the Wellcome Wing 
exhibition team. In 1999, Jo left the Science Museum to set up Learning Unlimited and 
has been working with a wide range of projects ever since. Projects she has worked with 
include: 
• the garden, Science Museum, London: the UK‟s first permanent gallery for children 

under 6 
• Discover, East London: the UK‟s first Centre for Curiosity and Imagination 
• Thinktank, Birmingham, responsible for the content ideas for Kids‟ City 
• V&A Museum of Childhood, London: re-display of whole Museum 
• Family Strategy for the National Portrait Gallery 
• Family Strategy for Gilbert White House 
• Family Friendly Audit for Hove Museum 
• Early Years Audit for Museum of London 
• South West Museum Hub: Parents as First Educators research project 
• South West Museum Hub: Close Encounters with Culture project 
• First steps: evaluation of under 5s provision across the London Hub 

 

Chris Jarvis 
 
Chris trained as an Early Years teacher and specialised in „Learning Through Play‟.  After 
leaving teaching in state nurseries and schools he has spent the last 9 years working in 
the Oxford University Museum of Natural History developing and delivering programmes 
for Early Years, Primary, SEN and Family groups. The sessions all involve handling real 
museum specimens and are designed to accommodate a variety of learning styles. He is 
a passionate advocate of play (for all ages) and believes that playfulness evolved as a 
response to enable animals (including humans) to learn more effectively. Chris has also 
been involved in teacher training for Early Years and Primary teacher trainers as well as 
running Inset days based around learning through play for the local education authority. 

 

Wendy Redman 
 
Wendy has worked in Museum Education for 12 years based at SEARCH Museum, 
Hampshire's Hands On Centre for History and Natural Sciences. Prior to this she taught 
was a Primary school teacher. She has developed sessions for Early Years groups at 
SEARCH linking closely collections and exhibitions to the EYFS curriculum. Wendy has also 
developed activities for families with young children visiting local community museums in 
Hampshire. 
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Michael Olden 
 
Michael studied for a degree in Fine Art before qualifying as a primary school teacher. After 
teaching full time at several schools in the Brighton area he began mixing supply teaching 
with his great passion for museums, working for the London Transport Museum, Ditchling 
Museum and outreach work for Hastings Museum. Michael has been the Early Years officer 
for Brighton & Hove Museums Service since 2006. Developing the provision the museum 
makes for under 5‟s he has been involved with out reach work to Children‟s Centres, 
nursery and reception classes throughout the city. He is an advocate for making museums 
and their collections more accessible to under 5‟s. 

 
Estelle Baker 
 
After completing a degree in Heritage Conservation, teaching for ten years and managing 
a touring living history group in Australia, Estelle took up the post of Heritage Education 
Officer (HEO) five years ago. 
 
As HEO for the Isle of Wight she delivers and develops activities for Carisbrooke Castle 
Museum, Newport Roman Villa, the Guildhall Museum of Island History and Cowes 
Maritime Museum. The service also offers free outreach activities, loans and advice for 
Isle of Wight schools. During the last 3 years they have worked in partnership with the Isle 
of Wight Council's Early Years Team, Family Learning and local practitioners to improve 
their offer for the under 5s and families with young children. 

 
 

Bessie Millar 
 
Bessie Millar is a freelance artist educator whose previous experience includes teaching Art 
& Design in secondary schools and running her own Ceramic studio before joining the 
education team at Orleans House Gallery as Gallery Activities Co-ordinator in 2007.  After a 
short break to have her first child Bessie has returned to devise, co-ordinate and deliver 
“Seesaw”, a new session for under fives and their carers at Orleans House Gallery. 
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Further useful information 
 
The following links may be of interest to participants who want to find out more about 
Early Years and families in museums. 

 
http://www.education.gov.uk 
The new Department for Education website is one to watch. The Government 
announce their thinking on education through the news section. There are pages on 
Families and Early Years. With the EYFS under review, this is the place to find out 
new curriculum directions. The family pages don‟t tend to relate to family learning, 
more on supporting families with difficulties. 
 
http://abcofworkingwithschools.org.uk/widening-access/early-years-audiences/ 
The ABC of working with schools has pages on Family Learning and Early Years. It 
provides tips and advice as well as links to other useful sites and case studies. 
 
www.learning-unlimited.co.uk 
Jo‟s website has a number of potentially useful publications and links to other sites. 
From the resources page you can download: 
• First steps: early years in museums. A guide for museum practitioners produced by 
Renaissance London 
• Close Encounters with Culture: A booklet for EYs practitioners produced by the 
South West Hub 
• Parents as First Educators: A summary report for museum practitioners produced by 
the South West Hub 
 

Early Years 
 
EYFS framework 
This is the framework settings will be using until the results of the review are known 
and any revisions have been made. The review will report in Spring 2011 and any 
changes will become mandatory form September 2012. 
 
The wonder of learning 
This inspirational website not only explains the internationally acclaimed Reggio 
Emilia approach to early learning but gives information on exhibitions and events run 
at the Loris Malaguzzi International Centre. 
 
Early Arts 
Early Arts is a network dedicated to supporting creative development in young 
children. It brings together practitioners from across the Early Years, cultural and 
creative sectors. It is a membership organisation but Professional Development 
events are open to all and their website provides some useful news items. 
www.primaryreview.org.uk 
The Cambridge Primary Review was completed in 2009 and made wide-ranging 
recommendations for the direction of primary schooling in England. With the Rose 
review of the curriculum abandoned, the team behind the Cambridge Review are 
pushing for their findings to be considered. The website contains a useful summary of 

http://www.education.gov.uk/childrenandyoungpeople/earlylearningandchildcare
http://abcofworkingwithschools.org.uk/widening-access/early-years-audiences/
http://www.learning-unlimited.co.uk/page4/page4.html
http://nationalstrategies.standards.dcsf.gov.uk/earlyyears
http://www.thewonderoflearning.com/about/malaguzzi/?lang=en_GB
http://www.earlyarts.co.uk/
http://www.primaryreview.org.uk/publications/research_briefings.php
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their final report but also summary pdfs of research relating to Early Years, in 
particular children‟s cognitive development and learning.  
 
www.nurseryworld.co.uk  
Nursery World is an on-line subscription magazine. Many of their articles are 
generally useful in relation to child development and ideas for activities. However, 
even without subscription their website is a useful source of Early Years news. 
 
 

Families 
 
www.niace.org.uk 
NIACE have useful pages on Family Learning. They tend to view Family learning as 
formal or informal programmes where family members learn together. On the Family 
Learning page of their website you can follow links to their publication “Families 
learning and culture: inspiring families through museums libraries and archives” and 
also to the North West Hub publication: “Developing ands supporting family learning 
in museums and galleries”. 
 
www.familylearningnetwork.com 
The National Family Learning Network is a relay good place to keep up with Family 
Learning news. There is a resource database that may be able to signpost you to 
useful publications if you have specific issues you want to explore. It is also possible 
to upload your own materials to the database. 
 
www.kidsinmuseums.org.uk 
Kids in museums is actually a campaigning body for family friendly museums. Their 
manifesto, which is updated annually, gives simple tips for ways in which 
organisations can improve their services and facilities for families. They also run the 
annual Guardian Award for family friendly museums. Looking for previous short-listed 
museums and winners close to you is a good way of planning a study trip.  
 
www.nationalfamilyweek.co.uk 
National Family Week is a relatively new initiative. The next one is 30 May to 5 June 
2011, May half term. The website offers an opportunity to market half term events to 
families and brand them with the National Family Week logo. 
 
www.campaign-for-learning.org.uk 
The Campaign for Learning organise the long-running annual Family Learning 
Festival in October. They also run family projects and research information about 
which is on their website. 

 

http://www.nurseryworld.co.uk/
http://www.niace.org.uk/current-work/area/family-learning
http://www.familylearningnetwork.com/
http://kidsinmuseums.org.uk/
http://www.nationalfamilyweek.co.uk/
http://www.campaign-for-learning.org.uk/cfl/fl/index.asp
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Under 5s and Families in Museums 
Ruth Kerr: Hampshire Museums Service 
 
 
I don‟t believe in providing a box of toys to keep young visitors occupied while the rest 
of their family are using methods of interpretation we‟ve provided for them to engage 
with our collections. I believe in providing different, appropriate methods of 
interpretation for different audiences and age groups. 
 
If we think in general terms about our visitors, when we develop interpretation we 
assume they‟ll be bringing some knowledge and experience with them.  
e.g. if we have a display about an historic ironworks, we assume people already know 
that iron is a metal, we assume they will recognise some social history items made 
from iron – park benches, pots, flat irons  -  but we probably wouldn‟t assume general 
visitors would know how iron was made and cast. We would use a range of methods 
to help people understand the processes. 
 
When we‟re thinking about under 5s, we can‟t assume many basics because their life 
experience is so short and so limited. In a way, with this age group, we have more 
freedom with our interpretation and our interpretive messages.  
 
The key messages other age groups might take from a visit to our ironworks gallery 
might be:  

 The Ironworks opened in 1814 

 They focussed on making household items 

 Cast iron is shaped by pouring very hot, molten iron into moulds 
 
For under 5s, they might be: 

 When you touch iron, it‟s hard not soft 

 The things made from iron are all black 

 Iron is cold when you touch it 
 
When we‟re developing opportunities for people visiting with this age group, we‟re 
looking to help them explore, experience, play and enjoy.  
 
The methods of interpretation we offer older visitors might be object displays, 
dioramas, interpretive panels, flipbooks. While very young visitors may well engage 
with some elements of these, the methods we offer specifically for them might be 
safely fixed objects to touch, pictures of artefacts, dressing up clothes, sounds, 
replica items or contemporary toy versions of what is on display.  
 
Their engagement might be having a box of household toys – toy irons, vacuum 
cleaners, cups etc. – and seeing what they can find on display that looks similar; it 
might be finding certain colours; it might be role playing – dressing up and playing at 
doing something or being someone.  
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Our older visitors use their existing knowledge to help them connect to our displays 
and learn new information from and about our collections. With our younger visitors,  
 
 
we‟re looking to help them connect at a level that‟s appropriate for them and learn 
information that helps them build on their life experience. 
 
Hopefully, we‟re also helping them learn what museums do, that they‟re safe spaces, 
and that they‟re enjoyable spaces. And through all of this, we‟re looking to support the 
adults with them so they know what they‟re doing is ok, it‟s clear where they can go 
and where they can‟t; it‟s clear what they can touch and what they can‟t – and why!  
 
www.hants.gov.uk/museums 
www.museumse.org.uk 
 

http://www.hants.gov.uk/museums
http://www.museumse.org.uk/
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10 reasons why play is important 
26 Jul 2010 

 

Play is integral to the acquisition and development of communication skills in children. 

Because of its importance, Talk To Your Baby has brought together the top 10 

reasons why we think play is important. 

 

There’s a lot happening during playtime. Little ones are lifting, dropping, looking, 

pouring, bouncing, hiding, building, knocking down, and more. They are learning key 

scientific concepts, such as what sinks and floats; mathematical concepts, including 

how to balance blocks to build a tower; and literacy skills, such as trying out new 

vocabulary or storytelling skills as children ―act out‖ different roles. And when your 

children play with you, they are also learning — that they are loved and important and 

that they are fun to be around. These social-emotional skills give them the self-

esteem and self-confidence they need to continue building loving and supportive 

relationships all their lives." Zero to Three Journal 

 

1. Play lays the foundation for literacy. Through play children learn to make and 

practise new sounds. They try out new vocabulary, on their own or with friends, and 

exercise their imagination through storytelling. 

 

2. Play is learning. Play nurtures development and fulfils a baby‟s inborn need to 

learn. Play takes many forms, from shaking a rattle to peek-a-boo to hide-and-seek. 

Play can be done by a child alone, with another child, in a group or with an adult. 

 

3. Play encourages adults to communicate with the children in their lives. Adults 

support play by giving children the opportunity to engage in play, by knowing when 

not to intervene, and by knowing when to intervene. 

 

4. Play gives children the chance to be spontaneous. You may think your child 

should be rolling the truck on the ground but that doesn‟t mean that truck is not 

equally useful as a stacking toy. 

 

5. Play gives children choice. Having enough toys or activities to choose from will 

allow children to express themselves. 

 

6. Play gives children space. To practise physical movement, balance and to test 

their own limits. 

 

7. Play gives adults the chance to learn how to play again. One of the most 

challenging parts of play is incorporating yourself in it. 
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8. Play allows adults to learn their child’s body language. Knowing when you 

should incorporate yourself in your child‟s play is key. 

 

9. Play teaches adults patience and understanding.  If you do choose to join in 

your child‟s play make sure that you do not try to take it over and force incorporation 

of your ultimate learning objectives into their play. Structured adult-led activities have 

their time and place but remember to allow for time for children to control and decide 

their own play. 

 
10. Play is fun. Learning to play well, both by themselves and with others, sets 
children up to be contented and sociable. 
 
 
 
"Copyright (c) National Literacy Trust"  
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Talk To Your Baby – quick tips 
 
 

Playing with your baby 
 
Play is the main way that babies and toddlers learn about the world. With your 
help, it’s also a wonderful way to support their language development. 
 
 

• As a parent, you are your child’s best 
playmate so try to spend time every 
day playing together. 

 

• Newborns love physical play, 
especially when you gently tickle 
their face or count their fingers and 
toes. 

 

• When your baby gets a little older 
and stronger, offer her lots of toys or 
things that are safe to go into her 
mouth, and talk about the objects for 
her. 

 

• Make lots of play sounds to go with 
what’s happening, like “brmm, 
brmm” as you push a car along. That 
way, your child will hear different 
speech sounds and learn that 
listening to voices is fun. 

 

• Your baby will love hearing the same 
little rhymes and stories, and playing 
games like peek-a-boo, over and over 
again. 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

• You don’t need lots of toys to play – 
your baby can play with safe, simple 
things around the house. But toy 
libraries offer toys on loan for free or 
a small fee. For your nearest call  
020 7255 4604. 

 

• As your baby gets older, don’t try to 
teach him anything during play. He 
will learn best if he chooses what to 
play and you follow his lead.  

 
 

Quick tips may be photocopied. For more information visit www.talktoyourbaby.org.uk
Talk To Your Baby is an initiative of the National Literacy Trust. 

© Posy Simmonds 
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Marketing to families 
 

What is marketing? 
 
Marketing is often confused with advertising or publicising. As one very famous definition 
puts it, marketing is: 
 
“The right product, in the right place, at the right time, at the right price.”  (Adcock) 
 
Central to this idea of marketing is knowing your audience (or customer). This audience 
knowledge needs to be detailed enough to understand not only how to develop the right 
product or service for them, but to know where and when to offer it. Understanding barriers 
to participation becomes crucial. Promoting your service to audiences also needs to follow 
the same rule. So your promotional materials need to be the right format, in the right place, 
at the right time. 
 

What’s different about marketing to families? 
 
Marketing to families involves just the same process as any other marketing. It relies on 
in-depth and up-to-date knowledge of your customers. It breaks down into: 
• market research 
• product or service development 
• promotion or publicity 
 
Market research 
The key way to find out what families want and need is to listen to them.  
• direct listening includes chatting informally to friends and families you know socially, 

chatting informally to families in your museum, observing families in your museum or 
other heritage organisations, running a focus group and using evaluation forms. One 
excellent way to develop an understanding of family needs is to accompany a family 
as they visit a museum.  

• indirect listening involves tuning into the same channels as families, e.g. children‟s TV 
programmes, popular children‟s books, family films and other family visitor attractions. 
Many families also like to link their leisure time into children‟s interests at school, so 
consider the family potential of your KS 1 and 2 themes.  

• desk research can provide a lot of useful information. There are a number of family 
friendly checklists available that enumerate family needs (see below). You can use 
these to audit your existing visitor experience which will highlight things to publicise 
and areas for product development. 

 
Product development 
A family friendly audit will identify your strengths and areas of challenge. Visit museums 
that are already successful with families to get new ideas, e.g. winners of the Guardian 
Award. Families can become regular repeat visitors so consider developing things to do in 
your museum that can change. Try scheduling temporary exhibitions with themes that will 
appeal to families in school holiday time. Don‟t forget families can include very young 
children that need to be provided for. 
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Promotion or publicity 
The right time for families to get information is when they are deciding what to do. This can 
be months ahead if planning is part of an annual holiday, but is more likely to be quite close 
to the event, e.g. a week or so beforehand. For families regularity of provision can be 
important so knowing that your museum runs family programmes on a set day each week, 
every weekend or on the first Monday of all holidays will enable them to plan to visit before 
they‟ve managed to get details of your offer. 
 
The right place is where families already are. That could be in your museums for repeat 
visitors, in other museums, libraries, doctors‟ surgeries or supermarkets. Early Yeas settings 
and schools can be fantastic places to connect to families. EYFS and Key Stage 1 classes 
often have parent notice boards where you could advertise. Your local schools may be 
happy for you to put news about upcoming events or exhibitions in newsletters. Many 
museums advertise via publications such as Primary Times that schools send home as 
each holiday approaches. 
 
The right format is one that emphasises how family friendly your museum is. Reassure 
families that they will be welcome and that there will be lots to see and do together. Word of 
mouth is really important to families so if you have quotes from families that already visit use 
those to show how engaging a visit can be for a family. A leaflet or flier that is dedicated to 
family provision and indicates what families can do independently in the museum can also 
help over come perceived barriers to visiting. 
 
Finally guerrilla marketing can be effective. Piggy back on school visits offering incentives to 
children coming back with their families, get good news family stories in the local paper or 
take a stall at your local school or neighbourhood fete, offering small-scale activities such as 
seed planting and handing out fliers at the same time. 
 

Where can we get further information? 
 

http://abcofworkingwithschools.org.uk/widening-access/family-learning/ 
The ABC of Working with Schools has a useful page on developing and promoting services 
to families. 
 
www.family-friendly.net/resources/ 
This Scottish site has really useful resources on Family Friendly audits and how to market to 
families. Download “Marketing to families.” 
 
www.familywhatson.com/ 
You can advertise your museum and programmes on this website and also still qualify for 
the Family Friendly logo by contacting Audiences South (audiencessouth.org.uk/). 
 
www.artscouncil.org.uk/publication_archive/family-friendly-toolkit/ 
ACE Family Friendly toolkit gives comprehensive and practical support in understanding the 
principles of family friendliness and how to carry out an audit. 
 
http://www.family-fun.org.uk/ 
West Midlands Museums have produced this marketing website which provides good ideas 
for events and also ways of writing about them for a family audience. 

 

http://abcofworkingwithschools.org.uk/widening-access/family-learning/
http://www.family-friendly.net/resources/
http://www.familywhatson.com/
http://www.artscouncil.org.uk/publication_archive/family-friendly-toolkit/
http://www.family-fun.org.uk/
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Marketing to Early Years settings 
 

What is marketing? 
 
Marketing is often confused with advertising or publicising. As one very famous definition 
puts it, marketing is: “The right product, in the right place, at the right time, at the right price.‖  
(Adcock) Central to this idea of marketing is knowing your audience (or customer). This 
audience knowledge needs to be detailed enough to understand not only how to develop 
the right product or service for them, but to know where and when to offer it. Understanding 
barriers to participation becomes crucial. Promoting your service to audiences also needs to 
follow the same rule. So your promotional materials need to be the right format, in the right 
place, at the right time. 
 

What’s different about marketing to settings? 
 
Marketing to settings involves just the same process as any other marketing. It relies on 
in-depth and up-to-date knowledge of your customers. It breaks down into: 
• market research 
• product or service development 
• promotion or publicity 
 
Market research 
The key way to find out what practitioners want and need is to listen to them.  
• direct listening includes chatting informally to practitioners you know, getting yourself 

invited to local setting, getting involved in local EYFS and childminder networks, 
contacting EYFS consultant teams, setting up an Advisory Group and using 
evaluation forms 

• indirect listening involves tuning into the same channels as teachers, e.g. the TES, 
Nursery World, Teachers TV, the Preschool Learning Alliance 

• visits can provide a lot of useful information. Visit museums with EYFS provision or 
got to local nurseries and Children‟s Centres to see what experiences they provide 
their children with 

• connecting to the curriculum and other formal learning initiatives means that you not 
only offer settings content they need but can make the benefits of a museum clear in 
a language they understand 

 
Product development 
Working directly with experienced, inspirational practitioners is the best way to produce 
high quality school services. Learning Links1 funding has enabled many museums to work 
in this way and developed a pool of experience to tap into. If this intensive relationship is 
not possible, then piloting new resources or activities with local settings will quickly 
highlight learning value and any practical issues. Piloting can inform what supporting 
information you should provide for teachers to maximise the learning in a visit and can be 
helpful in identifying key messages to use in promoting your service. 

                                                        
1
 Learning Links is a professional development programme, supported by MLA, providing opportunities 

for reciprocal placements for teachers and museum staff 
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Promotion or publicity 
The right time for practitioners to receive information is when they are planning. Some 
EYFS settings plan their academic year in the summer term. This tends to be Reception 
classes or nurseries linked to schools. Children‟s Centres, toddler groups, play groups and 
childminders may have more flexibility in their planning and select themes at a later stage.  
Adding your information to other sources such as a Local Authority mail out can be cost 
effective, although runs a risk of your information being overlooked. 
 
The right place is in practitioners‟ hands or under their noses. Try to send mail outs to a 
named teacher and make sure any flier looks intriguing. A teacher or Early Years 
Professional in a nursery is more likely to pass on information to colleagues than a more 
junior practitioner. Culture 24 has a teachers‟ section (www.culture24.org.uk/teachers) and 
Learning Outside the Classroom (www.lotc.org.uk/) features case studies and events. More 
effective may be to get your museum and website mentioned where practitioners may be 
looking: their notice board, Early Years publications or even your local paper.  
 
The right format is one that makes the benefits of visiting stand out. Be specific about what 
is on offer for Early Years.  Offer positive information that addresses likely barriers in their 
minds, e.g. easy parking for coaches, practical facilities and an understanding of young 
children‟s needs and interests.  
 
Some museums provide full brochures of their schools‟ offer and include EYFS. Others 
produce fliers that sign teachers to websites where information can reflect changing 
exhibitions etc. For this audience, guerrilla marketing can be effective. Taking a poster 
about Early Years provision into a setting and asking to put it on the notice board for 
families to see may market your services to practitioners as well. Offer to run a very short 
“drop in” for parents as they pick up children at lunch time or near the end of the day. Staff 
will get hooked too. Giving staff incentives such as free exhibition tickets can encourage 
them to come to open evenings/days or on planning visits. A brief slot in an INSET day can 
also help plant seeds.  
 

Where can we get further information? 
 
http://www.schools4museums.org 
Schools4museums is the most comprehensive regional participation database. It is 
designed to provide up-to-date information about how schools are using museums across 
the South East. Many settings are linked to schools. 
 
Every Local Authority has an Early Years team as part of their Children, Young People and 
Family Services. They also have staff dedicated to providing information to parents on 
childcare and provision in their area. In Hampshire for example it is the Hampshire 
Childcare and Family Information Team. These teams provide a good starting place to find 
out the local settings in your area and which Early Years consultant or teacher supports 
them. If you have a Children‟s Centre in your neighbourhood approaching them to speak to 
their teacher or curriculum consultant is also a good starting place. 

 

http://www.culture24.org.uk/teachers
http://www.lotc.org.uk/)
http://www.schools4museums.org/
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Signposts to Resources for funding 
 

There are few funds that are specifically for family or Early Years projects, although 
many funders who support educational initiatives will consider funding work with 
these groups if the project focus is right. Funds with a strong educational focus that 
may be interested in work with pre-school and family audiences include: 
 
Esme Fairburn Foundation 
The main grants programme has an education focus and the smaller strand 
programmes include a fund for museums and another for new approaches to 
learning. The museum strand will continue in 2011 but will be re-shaped so check the 
website for details. The Foundation is especially interested in projects that have the 
potential to affect national policy or practice. They won‟t fund capital costs or anything 
they consider to be core and properly funded by local or national government. 
http://www.esmeefairbairn.org.uk/funding/index.html 
 
Wellcome Trust 
The public engagement arm of the Wellcome Trust‟s funding programme offers  a 
number of possibilities for museums who might be wanting to look at bio-science 
communication with families or Early Years audiences. Although perhaps challenging 
as a theme for Early Years the remit is quite broad and themes suggested could have 
relevance 
http://www.wellcome.ac.uk/Funding/Public-engagement/index.htm 
 
In September 2010, Hopkins Van Mil ran a training event for Renaissance South East 
and produced the following advice sheet on where to look for possible funding. The 
following are resources used by Hopkins Van Mil in advising organisations on their 
fundraising activities for learning.  They were checked against publicly available 
information, but individual research must be undertaken to ensure the current website 
links and publication availability. 
 
1. A Selection of Funders for Projects Involving Young People 
 
Big Lottery Fund: Awards for All – England 
The Awards for All programme aims to help improve local communities and the lives 
of people most in need.  It funds projects that meet one or more of the following 
outcomes: 

 People have better chances in life - with better access to training and 
development to improve their life skills. 

 Stronger communities - with more active citizens working together to tackle 
their problems. 

 Improved rural and urban environments - which communities are better able to 
access and enjoy. 

 Healthier and more active people and communities. 
Grant range: £300 to £10,000 
www.awardsforall.org.uk/england 
 

http://www.awardsforall.org.uk/england
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Bernard Sunley Charitable Fondation 
The Foundation does not publish specific areas of interest in order to maintain a 
broad spectrum of charitable giving. Grants usually fall into particular categories 
including Community, Youth, Health, Leisure, Welfare & Education. 
Grant range: £5,000 to £100,000 
No web address.  Tel: 020 7408 2198. Email: 
asstdirbsunleycharfund@ukgateway.net 
 
The Ernest Cook Trust 
As well as offering a wide-ranging programme of land-based learning for children and 
young people, the Ernest Cook Trust gives grants to registered charities, schools and 
not-for-profit organisations wishing to encourage young people‟s interest either in the 
countryside and the environment or the arts (in the broadest sense) or aiming to raise 
levels of literacy and numeracy. 
Grant range: Under £4,000 in the small grants programme / Over £4,000 in the larger 
grants programme www.ernestcooktrust.org.uk 
 
The Fidelity UK Foundation 
Aims to fund strong charities that can add lasting, measurable value. Aim to seek to 
support strategic initiatives that enable charitable organisations to reach new levels of 
achievement. Grants are intended to strengthen charities and encourage the highest 
standards of management and long-term sustainability. Giving is primarily allocated to 
community development, health, arts, culture, and education. 
www.fidelityukfoundation.org 
 
The Foyle Foundation 
The Foundation now operates a Main Grants Scheme supporting charities whose 
core work covers Arts and Learning and a Small Grants Scheme covering small 
charities in all fields.  
Grant range: Up to £10,000 in the small grants scheme / up to £250,000 in the main 
grants scheme 
www.foylefoundation.org.uk 
 
Garfield Weston Trust 
Aims to support educational projects supporting people of all ages and abilities and 
encourage young peoples‟ participation. Recent funding has supported projects in the 
following categories: Arts, Community, Education, Welfare, Medical, Religion, Youth 
and Environment. 
Grant range: Up to £500,000 
www.garfieldweston.org 
 
Heritage Lottery Fund – Young Roots 
A programme which funds work with 13-25 year olds: 

 Finding out about their heritage 

 Developing skills 

 Building confidence 

 Promoting community involvement 
Grant range: £3,000 to £25,000 
http://www.hlf.org.uk/HowToApply/programmes/Pages/youngroots.aspx  
 

mailto:asstdirbsunleycharfund@ukgateway.net
http://www.ernestcooktrust.org.uk/
http://www.fidelityukfoundation.org/
http://www.foylefoundation.org.uk/
http://www.garfieldweston.org/
http://www.hlf.org.uk/HowToApply/programmes/Pages/youngroots.aspx
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The Paul Hamlyn Foundation 
The foundation makes grants to organisations which aim to maximise opportunities 
for individuals to experience a full quality of life, both now and in the future. In 
particular the foundation is concerned with children and young people, and others 
who are disadvantaged.  It supports innovative proposals and encourages sharing 
new practice.  The work supported is intended to be exemplary and to have the 
potential to transform policy and/or practice beyond the level of a single organisation 
or institution, and ideally across local authority areas and within the wider education 
system or sector. 
Grant range: unspecified 
www.phf.org.uk 
 
The Ragdoll Foundation (currently closed till 2011) 
Dedicated to developing the power of imaginative responses in children through the 
arts.  
Aims: 

 Provide a space for alternative thinking, voices and practices,  

 Seek new creative solutions  

 Seek partners, collaborate and share knowledge  

 Promote a culture of innovation and creativity  
Grant range: Unspecified 
www.ragdollfoundation.org.uk 
 
The Woo Charitable Foundation 
Advancement of education through the development of arts with a specific aim of 
helping children, young people and those less able to help themselves. 
Grant range: Up to £25,000 
No web address. Tel: 07974 570475. 
 
2. Advisory Organisations and Professional Associations 
 
Arts & Business 
Nutmeg House, 60 Gainsford Street, Butler‟s Wharf, London SE1 2NY.  Tel: 020 7378 
8143.  Email: contactus@artsandbusiness.org.uk   

 Arts & Business Individual Giving Manual, very helpful step-by-step guide to why 
individual‟s give to the cultural sector including the involvement of the Board and 
making appropriate approaches to gain close involvement with those who might 
give to your institution http://www.artsandbusiness.org.uk/  

 A&B Skills Bank – enabling business people to share their specialist knowledge 
with the cultural sector; A&B Board Bank - supporting the recruitment of business 
people to non-executive positions in cultural organisations; A&B Development 
Forum – a membership association for arts fundraisers http://culture-forum.org.uk/  

 
The Big Give  
Features over 7,000 charities working all over the world. Museums with learning 
projects and programmes can promote them and find supporters.  The idea is to 
encourage a large number of people to give a small amount of money to the cause 
from posts to capital projects.  There are opportunities for donors to double their 
donations or leave legacies. http://www.thebiggive.org.uk/ 
 

http://www.phf.org.uk/
http://www.ragdollfoundation.org.uk/
mailto:contactus@artsandbusiness.org.uk
http://www.artsandbusiness.org.uk/
http://culture-forum.org.uk/
http://www.thebiggive.org.uk/
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Directory of Social Change 
24 Stephenson Way, London NW1 2DP.  Tel: 08450 777707.  Email: 
publications@dsc.org.uk 

 General information on the Directory of Social Change‟s fundraising publications 
from directories to handbooks 
http://www.dsc.org.uk/Publications/Fundraisingsources  

 A Guide to the Major Trusts 07/08 - Volume 1 Tom Traynor and Denise Lillya, 
covers the top 400 trusts in depth 
http://www.dsc.org.uk/Publications/Fundraisingsources/@71555  

 A Guide to the Major Trusts 07/08 – Volume 2 Alan French, Jessica Carver and 
John Smyth, covers the next 1,200 trusts 
http://www.dsc.org.uk/Publications/Fundraisingsources/@71557  

 The Directory of Grant Making Trusts 07/08 published in association with the 
Charities Aid Foundation (CAF), Alan French, Tom Traynor, John Smyth, Catriona 
Chronnell, Jessica Carver, Denise Lillya & Sarah Johnston, lists over 2,500 trusts 
http://www.dsc.org.uk/Publications/Fundraisingsources/@71539  

 The Grant Making Trusts CD-ROM 2007 – searchable CD Rom, but lacking detail 
so needs to be used in conjunction with Internet searching 
http://www.dsc.org.uk/Publications/Fundraisingsources  

 The Complete Fundraising Handbook, New Edition, Nina Botting Herbst and 
Michael Norton http://www.dsc.org.uk/Publications/@2613  

 Writing Better Fundraising Applications, Mike Eastwood & Michael Norton, 3rd 
Edition – really good, practical guide to application making 
http://www.dsc.org.uk/Publications/Fundraisingtechniques/@2929  

 Why Rich People Give Theresa Lloyd, published by the Association of Charitable 
Foundations (ACF) – based on a three year research project, this book is helpful 
in identifying some of the motivations for individual giving 
http://www.dsc.org.uk/Publications/Fundraisingtechniques/@2923  

 Community Fundraising: the effective use of volunteer networks, Editor Harry 
Brown, DSC/ ICFM/ CAF 2001  

 
Institute of Fundraising 
The professional body for fundraisers with codes of practice on a range of issues 
including Event Fundraising http://www.institute-of-fundraising.org.uk/  
All the codes of practice are listed here: http://www.institute-of-
fundraising.org.uk/Codes_and_regulation  

 
National Council for Voluntary Organisations 
Regent‟s Wharf, 8 All Saints Street, London N1 9RL.  Tel: 020 7713 6161.  Help 
desk:  70800 2 798 798.  Email: ncvo@ncvo-vol.org.uk 

 Charitable Giving and Donor Motivations – an analysis of why people give to 
charities http://www.ncvo-vol.org.uk/research/giving  

 Full Cost Recovery a guide and toolkit for calculating the actual costs of all your 
programmes and presenting these transparently to funders http://www.ncvo-
vol.org.uk/advice-support/public-service-delivery/resources 

 Funding and finance guides to: Sustainable Funding; Financial Management; 
Fundraising; Trading; Procurement and Contracting; Loans and other forms of 
finance, edited by Deborah Turton, published September 2006 http://www.ncvo-
vol.org.uk/products-services/publications/introductory-pack-funding-finance-
voluntary-community-organisations 

mailto:publications@dsc.org.uk
http://www.dsc.org.uk/Publications/Fundraisingsources
http://www.dsc.org.uk/Publications/Fundraisingsources/@71555
http://www.dsc.org.uk/Publications/Fundraisingsources/@71557
http://www.dsc.org.uk/Publications/Fundraisingsources/@71539
http://www.dsc.org.uk/Publications/Fundraisingsources
http://www.dsc.org.uk/Publications/@2613
http://www.dsc.org.uk/Publications/Fundraisingtechniques/@2929
http://www.dsc.org.uk/Publications/Fundraisingtechniques/@2923
http://www.institute-of-fundraising.org.uk/
http://www.institute-of-fundraising.org.uk/Codes_and_regulation
http://www.institute-of-fundraising.org.uk/Codes_and_regulation
mailto:ncvo@ncvo-vol.org.uk
http://www.ncvo-vol.org.uk/research/giving
http://www.ncvo-vol.org.uk/advice-support/public-service-delivery/resources
http://www.ncvo-vol.org.uk/advice-support/public-service-delivery/resources
http://www.ncvo-vol.org.uk/products-services/publications/introductory-pack-funding-finance-voluntary-community-organisations
http://www.ncvo-vol.org.uk/products-services/publications/introductory-pack-funding-finance-voluntary-community-organisations
http://www.ncvo-vol.org.uk/products-services/publications/introductory-pack-funding-finance-voluntary-community-organisations
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HM Revenue & Customs 

 Information on Gift Aid, payroll giving and tax issues related to individual giving 
http://www.hmrc.gov.uk/charities/guidance-notes/intro.htm  

 
Charities Aid Foundation 

 UK Giving 2009 an invaluable annual survey of the type and range of charitable 
giving in the UK including how much is given and types of donor 
http://www.cafonline.org/Default.aspx?page=17922  

 Gift Aid 2006 a CAF briefing paper on the scheme including information on take-
up, latest trends and background information 
http://www.cafonline.org/Default.aspx?page=7669 

 Payroll Giving 2005 an analysis of the scheme, background information and 
information on promotional campaigns and incentives 
http://www.cafonline.org/Default.aspx?page=7670 

 Grant making by UK Trusts and Charities a CAF briefing paper providing a 
statistical analysis of non-governmental grant makers in the UK and the nature and 
extent of their grant giving. http://www.cafonline.org/default.aspx?page=12442  

 Charity Internet Supporters small sample survey on a potentially new breed of 
Internet Supports of charities http://www.cafonline.org/pdf/InternetSupporters.pdf  

 
Community Giving 

 Community Foundation Network: http://www.communityfoundations.org.uk. 
Community foundations are charities dedicated to strengthening local 
communities. They manage funds donated by individuals and organisations and 
act as the link between donors and local needs. Community Foundations have 
been active in the UK since the 1980s; a rapidly growing network of 60 
foundations is now established across the country. 

 Institute of Fundraising (http://www.institute-of-fundraising.org.uk): join a Regional 
Forum; listen to pod cast Community Giving Conference November 2007 

 Community Fundraising, publication, see Directory of Social Change 
 
Philanthropy UK: Inspiring Giving 
Philanthropy UK provides free and impartial advice to aspiring philanthropists who 
want 
to give effectively. They develop and share current information and best practice on 
giving; provide accessible links to specialists; and aim to inspire more people to 
become philanthropic and so enjoy the extraordinary rewards this brings.  It is a 
charitable organisation funded by the Cabinet Office.  Although primarily for 
philanthropists it also has an advisory section for grant seekers which is worth 
exploring. http://www.philanthropyuk.org  
 
The Funding Network 
The Funding Network (TFN), founded and organized by a group of donors, has been 
described as a cross between a “Dragon‟s Den for charities” and an auction. They 
organise 
regular day and evening events where a pre-selected group of innovative social 
change charities explain (in 6 minutes each, plus time for questions) what they would 
do with £5000, and potential donors listen, question and, if they wish, offer funding 
there and then to those that attract them.  As a registered charity itself TFN handles 

http://www.hmrc.gov.uk/charities/guidance-notes/intro.htm
http://www.cafonline.org/Default.aspx?page=17922
http://www.cafonline.org/Default.aspx?page=7669
http://www.cafonline.org/Default.aspx?page=7670
http://www.cafonline.org/default.aspx?page=12442
http://www.cafonline.org/pdf/InternetSupporters.pdf
http://www.communityfoundations.org.uk/
http://www.institute-of-fundraising.org.uk/
http://www.philanthropyuk.org/
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all payments to the projects, collecting gift aid where appropriate, and preserving the 
donor‟s anonymity unless they wish otherwise. Full details are available at 
www.thefundingnetwork.org.uk 
 
The Directory of Social Change 
Founded in 1974, The Directory of Social Change is an independent charity with a 
vision of an independent voluntary sector at the heart of social change. They provide 
information and training to the voluntary sector to enable charities to achieve their 
mission. They also publish charity sector research to create debate around 
government policy, trust funding, and other issues which threaten the independence 
of smaller charities. You can find their funding guides at: 
http://www.dsc.org.uk/Publications/Fundraisingsources. Information about a 
potentially useful book looking at how volunteers can be a source of fundraising 
support can be found at http://www.dsc.org.uk/Publications/Humanresources/@2609  
 
 

 

http://www.thefundingnetwork.org.uk/
http://www.dsc.org.uk/Publications/Fundraisingsources
http://www.dsc.org.uk/Publications/Humanresources/@2609
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Ensuring access for all audiences  
 

What does universal access mean? 
 
Beyond the legal requirements embodied in the Disability Discrimination Act (DDA) and the 
Race Relations Act, there are sound ethical and business reasons for seeking to be as 
accessible as possible. Widening participation in culture and heritage helps promote 
equality of opportunity and combat social disadvantage. By reducing or eliminating barriers 
to participation we ensure that everyone who wants to can engage with our buildings, 
collections and stories and we build the museum audiences of the future. As sustainable 
businesses it is hugely important to ensure that everyone who wants to learn from and enjoy 
museums is able to do so. To achieve this we need to actively consider the barriers that 
may face some audiences and ensure that the services we provide overcome these 
barriers. 

 

What are the main barriers to participation? 
 
Audiences may face the following barriers: 
 
Physical 
Possible issues include: 
• travel time and distance, suitable public transport, car parking  
• level access: stairs, ramps, lifts, entrances for wheelchair users and families with 

buggies 
• practical facilities: picnic space or cafe, toilets, baby change, free drinking water 
 
Sensory 
Possible issues include: 
• case height for younger children: can they see along with the rest of their family? 
• multi-sensory experiences: younger children learn in a more sensory way 
• are accessible resources provided for visually impaired visitors, e.g. large text, audio, 

read descriptions, opportunities to touch 
• are accessible resources provided for hearing impaired visitors: transcripts of audio, 

induction loops, people who can sign 
 
Intellectual 
Possible issues include: 
• active learning: families learn best through first hand experiences 
• familiar themes: children need to start from things they already know and understand. 
• over reliance on reading: try to keep reading and writing to a minimum. Avoid wordy 

activity sheets.  
• plain English. There are lots of guidelines available for how to write accessible text for 

children and adult visitors. Try using plain English, break up text into manageable 
chunks and adopt a friendly informal tone. 

• pitching at the right level: all visitors need to begin with something they understand. 
Think about what people might already know. 
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Cultural/social 
Possible issues include: 
• welcome: some people may not be used to museums and may not feel comfortable 

or confident. Make them feel welcome. 
• think about the cultural and social backgrounds of your visitors and local 

communities. Are they reflected in the displays? 
• families in particular learn together. Provide some seating they can share at 

activities or where they can sit and look at something in-depth.  
• many adults come to museums in social groups. Try to create an atmosphere where 

conversations are encouraged.  
 
Financial 
Possible issues include: 
• entrance or activity costs 
• ticket structures: do you provide concessions for families, students, unemployed 

people or older people 
 
Organisational 
Possible issues include: 
• opening times and days: do these fit with people‟s free time? Could you open on an 

evening occasionally to cater for working people? Families often like to spend 
Sundays together. 

• marketing: do you provide the information different audiences need in the places they 
like to get their information? 

 
Attitudinal 
Possible issues include: 
• preconceptions: many people still think of museums as “not for the likes of them”. 

How do you combat that? 
• expected behaviour: young children in particular often learn in a physical and noisy 

way. Is this accepted and catered for? 
 
 
Culture on Demand (DCMS 2007) highlighted 5 drivers of participation that can be used 
to inform the planning of inclusive services: 
• children and families wanting to have family time together and learn something 
• socialising and social networks 
• identification and relevance to them 
• local interest 
• positive experiences (prompt future visits) 
• trust and confidence 
 
 

Where can we get further information? 
 

http://www.museumse.org.uk/ABC_working_with_schools/designing_resources_everyone/in
dex.html 
The ABC of Working with Schools has a complete section on developing services to include 
everyone. 

http://www.museumse.org.uk/ABC_working_with_schools/designing_resources_everyone/index.html
http://www.museumse.org.uk/ABC_working_with_schools/designing_resources_everyone/index.html
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Safeguarding 
 

What is “safeguarding”? 
 
The government guidance on “Working Together to Safeguard Children” (2010) defines 
safeguarding children and promoting their welfare as: 
• protecting children from maltreatment 
• preventing impairment of children‟s health or development 
• ensuring that children grow up in circumstances consistent with the provision of safe 

and effective care 
• enabling those children to have optimum life chances and enter adulthood 

successfully 
 
Local authorities use this guidance to produce their own procedures, which should be 
followed by practitioners and professionals who come into contact with children and their 
families in that particular local authority area.  
 

What does it mean for museums? 
 
Although museums are not front line agencies providing services for children, our sector 
works with children and needs to take safeguarding seriously. Safeguarding children is 
everyone‟s responsibility, whether your museum is independent, or Local Authority funded 
and therefore under a statutory duty under section 11 of the Children Act (2004). 
 
Museums also have responsibilities towards their staff and volunteers, to ensure that they 
have confidence dealing with children and young people and can follow appropriate 
procedures if a difficult incident occurs. Just as a museum should have an emergency plan 
in place, policies and procedures on child safety should enable a professional approach to 
always be taken. 
 
The MLA‟s “Safeguarding Guidance for Museums, Libraries and Archives” (2008) states 
that museums are therefore expected to have: 
 
1 Safeguarding policies and procedures that recognise safeguarding children is a key 

priority for your organisation. 
2 A commitment by senior management to safeguarding children.  
3 A clear line of accountability for safeguarding children.  
4 Safe recruitment and human resources procedures that take account of safeguarding, 

including arrangements for making appropriate checks on staff and volunteers.  
5 Procedures for dealing with allegations of abuse against staff.  
6 Safeguarding training and awareness-raising in place to enable all staff to carry out 

their responsibilities effectively. This should include induction and refresher training.  
7 Arrangements in place to ensure museums, libraries and archives work effectively 

with other organisations to safeguard children.  
8 A culture of listening to, and engaging in dialogue with, children.  
9 Appropriate whistle-blowing procedures. 
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But isn’t it all changing? 

 
The main thrust of safeguarding policy has not changed. Organisations still need to have 
policies and practices in place that keep children safe. The previous government planned to 
introduce a new Vetting and Barring scheme through the Independent Safeguarding 
Authority. On 15th June however the Home Secretary announced that the coalition 
Government is to review Vetting and Barring Scheme registration and the Independent 
Safeguarding Authority to ensure that they are scaled back to "common sense levels". 
 
What this means in practice is as yet unclear. Currently, the existing guidance is still in force 
and you should continue to carry out appropriate pre-recruitment checks, including CRB 
(Criminal Record Bureau) checks where appropriate or required by law. 
 

Where can we get reliable information? 
 
www.safenetwork.org.uk 
The Safe Network is run by NSPCC and Children England. This site gives up-to-date news 
as well as help and advice. 
 
www.nspcc.org.uk 
The Help and Advice section of the NSPCC website provides a comprehensive information 
service for organisations. Click through to the Child Protection Resources where you will 
find an extensive library, including “How does the child protection system work in the UK?” 
(April 2010). 
 
Local Safeguarding Boards in the South East will be able to give you the most up-to-date 
guidance for your area. Hampshire, Portsmouth, Southampton and the Isle of Wight can all 
be found at www.4lscb.org.uk. For other authorities enter your Local Authority name and 
LSCB into a web search engine like Google. 
 
http://www.thinkuknow.co.uk/parents 
Thinkuknow is run by the Child Exploitation and Online Protection (CEOP) Centre. The 
parents‟ pages give a really comprehensive introduction to safeguarding and new media.  
 

Museum sector: 
 
www.museumse.org.uk/ABC_working_with_schools/preparing_school_visit/child_protection
_policy.html 
The ABC of Working with Schools has a Child Protection Policy page, which signposts 
useful further resources including a link to Hampshire‟s guidance on using images of people 
and gaining permissions. 
 
www.mla.gov.uk 
The MLA guidance referred to above can be downloaded from the publications archive on 
the MLA site and still offers useful advice. Please note the 2010 bulletin has been 
superseded by the coalition Government‟s review of the system. 

 

 
 

http://www.safenetwork.org.uk/
http://www.nspcc.org.uk/
http://www.4lscb.org.uk/
http://www.thinkuknow.co.uk/parents
http://www.museumse.org.uk/ABC_working_with_schools/preparing_school_visit/child_protection_policy.html
http://www.museumse.org.uk/ABC_working_with_schools/preparing_school_visit/child_protection_policy.html
http://www.mla.gov.uk/
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Evaluation 
 
 
 
 
 
 
 

 
www.artscouncil.org.uk/publications 
On ACE site search for Partnerships for learning: a guide to evaluating arts education 
projects. Really useful overview and practical guide.. 

 
http://abcofworkingwithschools.org.uk/getting-started/setting-up-a-service-for-schools/meeting-
school-needs/evaluating-your-service/how-to-evaluate-with-schools-2/ 
The Friendly Evaluation Toolkit 
Toolkit offers a comprehensive walkthrough with useful questions. Produced for the National 
Trust. 
 
Why evaluate learning in museums? 
“Why evaluate learning” page gives a useful rationale and further links tor resources as part of 
the ABC of working with schools 
 
www.evaluationtrust.org 
The Evaluation Trust toolkit: Good online toolkit with some nice activity ideas. 
 
www.mla.gov.uk/what/programmes/renaissance/regions/east_of_england/news/publications 
Evaluation toolkit for museums practitioners: Practical step by step guide with case 
studies produced by Renaissance East Midlands. 

 
www.inspiringlearningforall.gov.uk/toolstemplates/ 
Explains how to set learning outcomes. Also in the Download library are evaluation case 
studies and a Question Bank. 

 
www.vam.ac.uk/about_va/whoswho/dept_learning/Evaluation%20Reading%20List/index.html 
Comprehensive list for anyone wanting to go in-depth. 
 
http://www.voluntaryarts.org/uploaded/map2987.pdf 
http://www.voluntaryarts.org/uploaded/map2988.pdf 
These two pdfs together provide a very useful and practical guide to why evaluate, and how to 
go about it. The case studies and examples offer some good ideas that could be used in many 
situations. 
 
http://www.participatorymuseum.org/chapter10/ 
Chapter 10 of this online book is on evaluating participatory projects. It offers a largely US, 
and quite academic, based view but is nonetheless useful at thinking in a more creative way 
about capturing outcomes. 

 
 

If you always do what 
you’ve always done, you’ll 

always get what you’ve 
always got. 

 

http://www.artscouncil.org.uk/publications
http://abcofworkingwithschools.org.uk/getting-started/setting-up-a-service-for-schools/meeting-school-needs/evaluating-your-service/how-to-evaluate-with-schools-2/
http://abcofworkingwithschools.org.uk/getting-started/setting-up-a-service-for-schools/meeting-school-needs/evaluating-your-service/how-to-evaluate-with-schools-2/
http://www.evaluationtrust.org/
http://www.mla.gov.uk/what/programmes/renaissance/regions/east_of_england/news/publications
http://www.inspiringlearningforall.gov.uk/toolstemplates/
http://www.vam.ac.uk/about_va/whoswho/dept_learning/Evaluation%20Reading%20List/index.html
http://www.voluntaryarts.org/uploaded/map2987.pdf
http://www.voluntaryarts.org/uploaded/map2988.pdf
http://www.participatorymuseum.org/chapter10/

